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Abstract: The problems of educating the emotional abilities have been frequently approached within the academic environment. The subject has been of great interest, from the perspective of both transversal competences formation necessary towards the social and professional insertion of the individual and the identification of efficient educational strategies, in order to acquire this desideratum. Our study has been accomplished during the first semester of the school year 2014-2015 on a batch of primary school pupils from Brașov. The study had as a purpose the identification of pupils’ emotionality coefficients through administrating the emotional intelligence test, a version for children, adapted by Mihaela Roco and tested on the Romanian population. The results follow the line of the previous research, as the pupils have registered average or under average values of emotional intelligence level. The analysis of answers for each item underlines the fact that, for the investigated population, the choice of correct answer is strongly influenced by pupils’ habits and current school activity routines.  
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INTRODUCTION

Scientific studies on emotions enhance, in recent decades, an unprecedented growth, demonstrating the crucial role of emotional intelligence in overall personality development. In his Social communication of emotions (Rime, 2007, p. 37), Bernard Rime postulate that Darwinian vision of emotion retain seven major theses that will be taken and further developed in psychology:
· The innate character of emotions - emotion is a product of evolution and adaptive part of the baggage of the individual, manifestations of emotion occurring in children from birth and developing along with maturation;
· The phylogenetic continuity - emotional manifestations that characterize the human being have a relative continuity with those of similar species; for example there is no rift between emotional manifestations of primates and humans;
· The categories of emotion - there are a limited number of discrete emotions that are a response to a specific condition, each of them corresponding to facial expression feature: 1) suffering and crying; 2) depression, sadness, anxiety; 3) joy and gladness; 4) meditation, moodiness, gruffness; 5) hatred and anger; 6) contempt, disgust; 7) surprise, fear, horror; 8) shame, shyness, redness;

· The expressions analysis – human face includes a large number of muscles; muscle units placed in service in the face allow analysis and indication of each emotional expression;
· The social communication of emotion – due to specific connection joining each category of emotion with a typical facial expression, those who are around an individual comprised of one temporary states of emotion are informed of these states;
· The universal expression - due to their evolutionary origin, emotions are the same in all cultures, as well as their external manifestations;
· The impact of expression on subjective experience - the subjective experience of emotion has its origins in the muscular effort involved, due to the impact of this effort on the brain. The mere act of simulating an expression tends to create the associated emotion. 

Regarding the emotional development of children, studies showed that children’ predisposition to learn is related to some emotional and social skills (Brazelton, 1992) formed in early childhood (Goleman, 2001) especially in primary school age (Hamburg, 1992). Recent studies enhanced that playing games is essential for the development of those brain regions that are critical for controlling fear and anger and to act effectively in stressful situations (Gray, 2013). Clinical manifestations of emotions, such as anxiety, fear or phobia can be controlled by developing a scheme in episodic memory which is reactivated and systematically triggers emotion. Therefore, learning of emotional roles emphasizes the importance of cognitive adjustment and social constructivism in education (Rime, 2007).
OBJECTIVES OF THE STUDY
Taking into account that repeating emotional experiences with similar characteristics involve the establishment of a generalized scheme providing a quick and safe response, the investigative procedures have in view the following objectives:

· To identify the emotional development values for children;

· To monitor the answer given by children on each of the scripts of the questionnaire.

METHODOLOGY
Procedure

The research was carried out during the first school semester of school year 2014 – 2015, and it was oriented towards the following main direction: the identification of children’ emotional intelligence values;  the analysis of the answer given by children on each of the scripts of the questionnaire. Data were collected using an emotional intelligence test for children, desk analysis, and qualitative observation. The survey based on questionnaires was conducted using self-administered questionnaire technique. Data were collected using tests adapted on Romanian population.
Participants
The target population of our investigation consisted in the 41 students enrolled in two of the second grades from a school of Braşov. The subjects of our investigation represent two naturally constituted groups. Of the 41 students,  22 are boys and  19 girls (M=1,46; SD=0,50). They are aged between 8 and 10 years old (M=8,29; SD=0,56).
Measures
In order to identify the emotional intelligence values of children we used a questionnaire-based survey. The investigation tool used to determine the students’ emotional intelligence values consists in a test to determine the emotional intelligence value (EI), the version for children. The test was adapted after a similar instrument of Mihaela Roco and presents ten scripts, each provided with four variants of answer (Roco, 2004), from which the subject picks one. The records were made at the end of the first semester, and each child had the opportunity to go over scripts that were at least resembling, if not identical, to those presented in the test. The test was developed according to the mixed model of emotional intelligence (Roco, 2004). 

RESULTS
Results regarding emotional intelligence values

The emotional development values of students were identified using the data collected by administering an emotional intelligence test for children. The emotional development values recorded by investigated subjects are between 0 and 140. The significance of the global sense of the emotional development values is the following: less than 100 points - under the average; 100 – 149 points – the average; 150 – 199 – over the average; 200 – exceptional. According to the interpretation of the global significance of the emotional development values, most emotional development values belonging to the investigated subjects are under the average or they are average (M=74,37; SD=33,42). The explanation for the significance of the global sense of emotional development values belongs to the author of the emotional intelligence test for children (Roco, 2004).  Frequencies analysis of the scores obtained by the investigated subjects and the percentages recorded are presented in Table 1.
Table 1. 
The emotional intelligence (EI) values for children

	Score for EI
	Frequency
	Percent%

	0
	1
	2,4%

	20
	2
	4,9%

	29
	1
	2,4%

	40
	6
	14,6%

	45
	2
	4,9%

	60
	1
	2,4%

	65
	7
	17,1%

	80
	4
	9,8%

	85
	2
	4,9%

	100
	8
	19,5%

	105
	2
	4,9%

	120
	1
	2,4%

	125
	3
	7,3%

	140
	1
	2,4%
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Figure 1 The emotional intelligence (EI) values for children

Results regarding the answer given by children on each of the scripts of the questionnaire  
The first of the ten scripts proposed by the emotional intelligence test for children imagines an earthquake situation with four possibilities of reaction: a) lack of reaction waiting for the event to get over; b) lack of reaction showing concern and waiting for teachers’ instructions; c) lack of reaction showing concern and waiting for teachers’ instructions and for the event to get over; d) no reaction at all.  Of the 41 respondents, 3 chose the first option, 29 the second, 8 the third, and 1 the last. It is useful to explain that the single answer of not noticing belongs to o girl with special educational needs. In real life situations, she always follows her teacher. In these circumstances, all the answers enhance expected behaviour in difficult situations and deep-rooted reaction to avoid danger. The second script shows how children are playing in the courtyard and one of them is not allowed in the common game. The possible answers are: a) lack of interference; b) trying to talk and help the upset colleague; c) asking to stop crying; d) making to forget by giving a candy. Of the 41 respondents, 4 chose the first option, 17 the second, 14 the third, and 6 the last one. The majority of children’ answers show they usually empathize with their suffering peers. The third script imagines how to get a better grade: a) by setting up a special plan to improve your performance; b) by thinking to prepare harder next year; c) by concentrating on other disciplines where your grades can be higher; d) by talking to the teacher on how to get a better grade. Of the 41 respondents, 15 chose the first option to answer, 16 the second, 4 the third, and 6 the last option. Two-thirds of the pupils intend to improve their performance on shorter or longer term. The fourth script presents the case of the responsible for discipline who should get new warnings to someone who has already been warned: a) write down the names of undisciplined peers; b) consider you are not capable to assume such a responsibility; c) talk to your colleagues and try to find the best options to keep calm; d) ask for other responsibility. Of the 41 respondents, 22 chose the first option to answer, 6 the second, 13 the third, and nobody consent with the final one. The majority of the students assume the responsibility to be in charge with discipline, but they don’t seek their own solutions for improving the situation. The fifth script shows an discriminatory episode with a Roma pupil and the variants of answers are: a) consider it is a joke; b) take some private reproachful to your impolite colleague; c) apostrophe your colleague in front of all; d) advise your colleague to be kind and warm to all the classmates, no matter their ethnic origin. Of the 41 respondents, 5 chose the first option, 6 the second, 4 chose the third, and 26 the last option. The majority of the children have non-discriminatory behaviour against ethnic minorities. The sixth script presents an incident down the corridor, during the brake, when someone almost fractured somebody else arm and the respondent is asked to calm down the victim by choosing one of the next options: a) try to convince your colleague it was just a joke; b) tell your colleague something funny to forget about the incident; c) totally agree with your colleague considering it was an overreaction; d) tell your colleague something similar happened to you too, and all of you can get hurt. Of the 41 respondents, 17 chose the first option, 9 the second, 5 the third, and 10 chose the last option. In general, children tend to avoid overreacting in stressful situations. The seventh script imagines a fight between two good friends and four ways of dealing with it: a) a twenty minutes brake before discussing again; b) stop fighting and be quite; c) say you are sorry and wait for apologies; d) stop to calm down and say what you have to say. Of the 41 respondents, 7 chose the first option, 9 the second, 18 the third, and 7 the last option. In these conditions, children seemed to be oriented on maintaining the relationships. The eighth script shows the organisation of the end of school year celebration and preparations to set a comedy scene: a) set up daily meetings and carefully prepare all details; b) establish some meetings after the school hours to get to know better; c) ask everyone to come up with ideas; d) organise a brainstorming meeting. Of the 41 respondents, 7 chose the first option to answer, 13 the second, 10 the third, and 11the fourth option. The answer given by children show they prefer to find group-oriented decisions. The ninth script presents the story of a scared younger brother and four possibilities to teach him how to face different places and different people: a) accept he is shy and protect him; b) think he needs specialized assistance; c) bring him in new places, with new people, to face his fears; d) organise some games and competitions to connect with new people and visit new places. Of the 41 respondents, 15 chose the first option, 3 the second, 8 the third, and 15 the last option to answer. The answers given by children prove an equal balance between hyper protective attitude and progressive construction of self-esteem. The tenth script imagines how a child prepare himself for his hobby and offers the following variants: a) draw only one hour a day; b) choose difficult drawing subjects to stimulate your imagination; c) draw only when you are in the mood; d) choose familiar subjects to draw. Of the 41 respondents, 8 chose the first option, 15 the second, 9 the third, and 9 the last option.  Less than half of the children choose to work hard with difficult subjects. The results are summarized in Table 2.

Table 2. 
The answers given by children to the scripts of the emotional intelligence test

	Script
	      a)
	      b)
	      c)
	      d)

	1
	3
	29
	8
	1

	2
	4
	17
	14
	6

	3
	15
	16
	4
	6

	4
	22
	6
	13
	0

	5
	5
	6
	4
	26

	6
	17
	9
	5
	10

	7
	7
	9
	18
	7

	8
	7
	13
	10
	11

	9
	15
	3
	8
	15

	10
	8
	15
	9
	9


DISCUSSIONS AND CONCLUSIONS
Empirical studies have shown that emotions could be controlled by enhancing or inhibiting postural and expressive manifestations of emotions themself and contribute to strengthen or weaken the emotional state. Even thogh the homeostatic theory on emotions states its status of psychological allerting process, cognitive theories on emotions emphasize  the role of repeated emotional experiences in creating a generalized pattern that includes the characteristics of perceptions and the specific way of triggering cognitive enriched emotion (Rime, 2007). Learning emotional roles stresses the importance of cognitive adjusment and social constructivism in efficient performing by children of various roles. Children learn quickly to play their part, and in the same way that they are practicing as doctors or teachers, they can play of being angry or afraid, integrating their observations on adults behavior, respectivelly temporary social roles. The person who is in an emotional state enacts a set of prescribed rules of social life assumed by the community members in the manner of social expectations on behaviors and emotions to be expressed in a given situation. These rules of conduct are internalized like the norms of native language and applied without conscious control. Whatever the approach, the emotion is a complex phenomenon that has its origins in both phylogenetically distant past and the first cultural manifestations of humanity. 

The idea of this study came from the observations made on childrens’ behavior during some exercises in case of fire alarm or earthquake. Their behaviors proved that, started in early age, the construction of generalized patterns would facilitate the proper reaction in all types of emercency situations. The results are in line with those of previous studies regarding emotional intelligence and its development, enhancing the opportunity to prevent major crisis by learning the eficient action plan (Brazelton, 1992; Hamurg, 1992; Goleman, 2001; Goleman, 2014). The components of each emotional episod (circumstances, events, places, actors, facial responses, psychological responses,  behaviors, subjective manifestations) represent a scheme in the episodic memory. This scheme reactivates on later appereance of any of its components providing the systematic trigerring of emotion (Rime, 2007).  Emotional control and a new approach of social roles may consist the first steps towards a new understanding of teaching and learnig strategies(Iucu, 2006; Iucu, 2008). 
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